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1. Purpose and Scope

This Policy set forth the protocols implemented at Scholars Indian Private School, Ras Al Khaimah,
to foster inclusivity for every student. It describes how we meet the needs of individual students
who may experience barriers including SEND and/or G&T and other barriers that prevent them
from succeeding by embedding Federal Law n.29/2006, UNCRPD, 2008/2010 & Dubai Inclusive
Education Policy Framework (2017).

The management and staff of Scholars Indian Private School, Ras Al Khaimah are obligated to
strictly adhere to the inclusion protocols outlined in this policy across all facets of their
involvement.

2. Policy Statement

Scholars Indian Private is committed to providing an excellent schooling experience to all children
so that no child is left behind in achieving their full potential. The School’s inclusive policy is
developed based on the following legal frameworks. The policy is developed to ensure a shared
understanding of the agreed values and standards of inclusive education among all stakeholders.

e Federal Law n. 29/2006 (articles. 12, 13, 14 and 15) and its updates in 2009: In 2006 the
UAE passed a decree that protected the rights of people with disabilities and mandated that
appropriate modifications, adaptations and techniques be used in all educational institutions.
The Federal Law is linked with the commitments made in the UNCRPD (2006).

e United Nations Convention on the Rights of Persons with Disabilities (UNCRPD,
2008); 2010): The UNCRPD is a legally binding international human rights treaty for
people with disabilities. The UAE signed the UNCRPD in 2008 and ratified its status in
2010.

® The implementation and impact of the standard included within Dubai Inclusive Education
Policy Framework (2017) are monitored and regulated by the Knowledge and Human
Development Authority (KHDA). These processes involve regulating the quality of
provision and outcomes of students of determination through the implementation of the
UAE school Inspection Framework and monitoring compliance levels in accordance with
stated standards, approved rules and regulations.

3. Definition of Inclusion
According to the Federal Law 29 (UAE), a Person with Special Needs is defined as: “Every
person suffering from a temporary / permanent, full /partial deficiency or infirmity in his
physical, sensational, mental, communicational, educational or psychological faculties to
an extent decreasing the possibility of satisfying his ordinary requirements in the conditions
of people without special needs.” In line with Federal Law (2006) and Law No. 2 (2014),
improving the education and outcomes of students with Special Educational Needs and
Disabilities (SEND) remains a priority for Dubai.

4. Vision

The school is targeting to help all its students grow to their fullest potential, regardless of their
ability and background.

5. Mission
© To provide equitable opportunities that trigger the required growth process.

o To instill confidence so that their aspirations are stimulated

© To demonstrate a compassionate attitude towards each other that develops a sense of
involvement and ownership.
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6. Aim and Objectives
Aim

We at Scholars Indian Private School, RAK, UAE aim to provide every child with access to a
broad and balanced education. This includes the National Curriculum in line with the Special
Educational Needs Code of Practice.

If Students of Determination encounter attitudinal, social, or environmental obstacles, their access
to learning opportunities may be curtailed. We believe in proactively mitigating these barriers,
thereby ensuring that all students of determination have fair and equitable access to education
alongside their mainstream peers.

Objectives

Staff members seek to identify the needs of pupils with SEN as early as possible. This is most
effectively done by gathering information from parents, education, health and care services, class
observation & screening, triangulation of IBT/CAT4 scores, etc.

I.Monitor the progress of all pupils in order to aid the identification of pupils with SEN.
Continuous monitoring of those pupils with SEN by their teachers will help ensure that
they can reach their full potential.

I1.Make appropriate provision to overcome all barriers to learning and ensure pupils with
SEN have full access to the National Curriculum. This will be co-ordinated by the
SENCo and Vice Principal and will be carefully monitored and regularly reviewed in
order to ensure that individual targets are being met and all pupils’ needs are catered for.

IIL. Work with parents to gain a better understanding. of their child, and involve them in all
stages of their child’s education. This includes supporting them in terms of understanding
SEN procedures and practices and providing regular feedback on their child’s progress.

IV.Work with and in support of outside agencies when the pupils’ needs cannot be met by the
school alone, some of these services include Educational Psychology Service, Speech and
Language Therapy, and Children and Adult Mental Health Service (CAMHS).

V.Create a school environment where pupils can contribute to their own learning. This
means encouraging relationships with adults in school where pupils feel safe to voice their
opinions of their own needs, and carefully monitoring the progress of all pupils at regular
intervals. Pupil participation is encouraged through school by wider opportunities such as
school council, residential visits, school plays, sports teams, and volunteers in the
playground.

7.Definition of Special Educational Needs (SEN)

Educational needs that are different from those of the majority of students. They include those
who need additional support or challenges in their learning.
Special educational needs could mean a child has difficulties with:

e All the work in school
e Reading, writing, number work or understanding information
e Expressing themselves or understanding what others are saying
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e Making friends or relating to adults

e Behaving properly in school

Common barriers to
learning

Categories of disability
(aligned with the UAE unified categorization of disability)

. Intellectual Disability

. Specific Learning Disorders

. Multiple Disabilities

. Developmental Delay (Younger than 5 years

R B S R

[9)]

. Communication Disorders
. Autism Spectrum Disorders

N

7. Attention Deficit Hyper activity Disorder
8. Psycho-emotional Disorders

Sensory Impairment

10. Deaf-Blind disability

11. Physical Disability

12. Chronic or Acute Medical Condition.

e Organizing themselves, completing tasks or focusing on activities.
e Some kind of sensory or mobility needs that may affect them in some or all school

activities.

The following framework is based upon the UAE's unified categorization of disability.

8. The categories of disabilities accepted in the school

Type of Need

Description
Compiled from a range of international best practices and using
the DSIB definition

Behavioural, Social, and
Emotional

Students whose behaviour presents a barrier to learning.

Students who are experiencing emotional problems such as
depression, eating disorders, attention deficit disorder or attention
deficit hyperactivity disorder (ADD/ADHD); and syndromes such as
Tourette’s/

Sensory and Physical

Blind students or those with partial sight
Deaf students or those with partial hearing
Students who are deaf and blind

Medical conditions or health-
related disability

Medical conditions may lead to an associated ‘special need.” These
conditions may be temporary but are more likely to be ongoing and
include such illnesses as asthma, diabetes allergies.

Communication and

Students who cannot speak well enough to be understood or who
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Interaction
This does not include students
with additional language needs

stutter or have a speech impediment such as a lisp.
Students who find it difficult to respond to language and so cannot
follow simple instructions or make themselves understood.
Autistic Spectrum Disorder (ASD) is a range of communication
disorders related to students who find it difficult to:

Communicate with others;

Understand social behaviour;

Think and behave flexibly.

Learning

Specific Leaming Difficulty (SpLD) — students who have specific
difficulties with any of the following:

e Reading, writing, spelling

e Using numbers

General Learning Difficulty 1 — students’ whose attainment is well
below expected levels in all or most areas of the curriculum

General Learning Difficulty 2 — students experiencing significant
learning difficulties which have a major effect on their participation
in the mainstream school curriculum, without support.

Profound and Multiple Learning Difficulty (PMLD) — students who
have been identified by a professional as having severe and complex
learning needs as well as other significant difficulties. These may
include physical disabilities or a sensory impairment. These students
are likely to require a high level of adult support.

Gifted and Talented

Gifted and Talented — students who demonstrate outstanding ability
or aptitude in one or more areas of creative or academic
achievement. These students would demonstrate performance which
is distinct from their peers who are in the same age group. These
students may demonstrate special talents and abilities in areas such
as poetry, drawing, sports, drama, etc.

The needs of Gifted and Talented students are recognized as part of our
inclusive approach. Specific provisions and strategies are outlined in the
school’s Gifted and Talented Policy. which should be read in conjunction
with this document

Disabled

Disabled students are those who have any permanent or temporary
condition resulting from illness or congenital disorder. A disability
would impact a student’s ability to carry out everyday tasks such as
speaking, hearing or moving like other individuals.

This is to be read in conjunction with the following explicitly written policies:
> BEHAVIOUR POLICY.docx

> BULLYING & PREVENTION POLICY.docx

> GIFTED AND TALENTED POLICY.docx
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9. Inclusion Department Members

Inclusion Governor Mr.Tansen Habib Mundol
Principal of the School Mr. Hammed Ali Yayha K.M
Vice Principal Ms. Preetha M

Inclusion Champion/ HOI Mrs. Bitty Devasia

Special Educator Mrs. Gaushabanu Bawoor

> Working with the Principal, all others in the Governing Body have the responsibility for
deciding the school’s policy and approach to meet the needs of Students of Determination.

> The Principal sets objectives and priorities in the School Development Plan which includes
provision for SOD and AGT category.

> Monitoring the policy through the school’s self-review procedures

> Reporting annually to parents regarding the school’s policy through announcements on the
school website.

Inclusion Department

[ PRINCIPAL J
( VICE PRINCIPAL ]( ' > INCLUSION

CHAMPION

¢ A N
SPECIAL EDUCATOR/S [ PSYCHOLOGIST }
CLASS TEACHERS SUBJECT TEACHERS

9.1 Roles and Responsibilities- Inclusion Support Team

9.1.1 Responsibilities of Inclusion Governor - The governor for inclusive
education is committed to developing the knowledge, understanding and skills required to provide

effective support and challenge to the school as it progresses towards realizing a vision of inclusion
in practice. This will include supporting the governing board to:

e set strategic direction through a clearly-stated inclusive vision and ethos
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e hold the designated school-based inclusion support team accountable for the development

and implementation of an appropriate inclusive education improvement plan
e monitor the overall educational performance of the school through clear inclusive education
outcomes and impact measures.

9.1.2 Responsibilities of Principal - Strong leadership is a critical factor in generating
inclusive schools. School principals plays a uniquely powerful role in enabling students, staff and
parents to think and act in a more inclusive manner. She develops a comprehensive understanding
of inclusive approaches to education and be clear about the strategies required to embed these
approaches across their school. The principal, in partnership with the inclusion support team will:
e effectively communicate a vision of inclusion, ensuring the engagement of the entire school
community
e conduct a school-wide review of current practice to highlight examples of best practice to
grow further, and to identify areas which require targeted improvement
o develop and implement a comprehensive and strategic inclusive education improvement
plan
e ensure that all staff receive the support they require so that inclusive approaches to teaching
and learning are embedded within their practice
e provide an annual programme of continued professional development for all staff at all
levels across the school
e apply a rigorous system of monitoring and review to track progress and inform revisions to
strategic plans
e ensure that recruitment and induction processes prioritize inclusive practices as a key
component of professional roles.

9.1.3 Responsibilities of Inclusion Champion - The Inclusion Champion will
collaborate with school leadership, teachers, staff, and parents to craft a comprehensive and
actionable inclusion policy. He/She will facilitate the development of strategies that cater to the
diverse needs of all students, ensuring that the policy aligns with the school's vision for an inclusive
education. By spearheading initiatives, providing guidance on best practices, and monitoring the
policy's effectiveness, the Inclusion Champion will be responsible for the efficient functioning and
coordination of the Inclusion department. They should empower the entire school community to
embrace inclusivity as a core value, ultimately enriching the educational experience for all students.
e Responsible for the operation and monitoring of the Special Needs Policy in school
e Maintain the schools Inclusion documents
e Provide classroom observations of students that are referred by teachers and provide
feedback and support intervention as determined by student need.
e Oversees all assessment and ensures that all records and the correct documentation is
available for statutory assessment.
e Liaise with parents, school counsellor and outside agencies, to provide proper assessments
and intervention for a student’s individual and specific needs.
e Contribute to in-service training by regularly performing staff Professional Developments.
e Regularly attend Professional Developments outside the school.
e Communicate regularly with learning support staff, classroom teachers, and specialist
teachers, to determine ongoing progress/challenges of students, and intervening when
necessary with parent meetings to discuss more intensive interventions.
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Monitor teacher’s use of IEP’s to provide accommodations, modifications, and
differentiation to diagnosed SEN students and those in learning support.

9.1.4 Responsibilities Special Educator /SENDCo- The SENDCo must build a

strong and meaningful bond between the family and the school for all students by supporting the
teachers, and assisting the development and implementation of the Individual Education Plan (IEP).
Assesses the students' levels of academic functioning

L ]

L]

provides remediation for students who are struggling and works closely with their parents.
Help these students to advance back into the mainstream of education.

conducts the pre-tests and post-tests to see where the students' strengths and weaknesses
are.

Individual learning and accommodation plans
Submits progress reports periodically to show a student's progress.

9.1.5 Responsibilities of Class teachers and Subject Teachers- Al

concerned teachers will be responsible for delivering quality instruction and monitoring student
progress toward SMART goals through ongoing assessment. All teachers should work along with
SENDCO to implement the accommodations within the Individual Educational Plan (IEP). All staff
should plan and teach a differentiated curriculum with the assistance of the SENDCO to ensure all
children with SEND have access to the full range of the curriculum.

Although the SEND head has the overall coordinating role, the role of the class teacher is
important both within their classroom and in their role as subject coordinator as it is their
responsibility to:

Set the school procedure into motion if there is a concern about a child’s progress, beginning
with a referral form.

Collate accurate information where there are concerns

Deliver quality practice for children with special needs

Assist with the implementation of IEPs

Liaise regularly with Head of Inclusion about Students with determination and those
receiving learning support.

After consultation with Head of Inclusion and learning support staff, exit students from
learning support as appropriate.

Ensure that individual needs are provided for within their curriculum area e.g. suitable
resources, planning etc.

Use IEP’s to differentiate lessons in the classroom to meet the needs of SEN and learning
support students.

Use CAT 4, IBT and all other important and relevant information to meet the needs of the
students in the classroom

10. Types of Support

A. Differentiated activities in lesson planning
B. Curriculum adaptation/modification
C. IEP

D. Extra time during the exam
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11. Responsibility for the coordination of Inclusion and SEN
provision

e The person responsible for overseeing the inclusion and provision for children with SEN is
the Principal.

e The person coordinating the day-to-day provision of education for pupils with SEN is the
Inclusion Champion.

12. Arrangements for coordinating SEN provision

The SENCO will hold details of all SEN records for individual pupils.

All staff can access:

>
>
»

>
>

>

The Scholars Indian Private School SEN Policy; A copy of the full SEN Register.
Guidance on identification of SEN in the Code of Practice

Information on individual pupils’ special educational needs, including pupil
profiles,

targets set and copies of their provision map.

Practical advice, teaching strategies, and information about types of special
educational needs and disabilities

Information available in the school website.

In this way, every staff member will have complete and up-to-date information about all pupils with
special needs and their requircments which will enable them to provide for the individual needs of

all pupils.

This policy is made accessible to all staff and parents in order to aid the effective co-ordination of
the school’s SEN provision.

13. Admissions

The admission arrangements for all pupils are in accordance with national legislation and as per
MOE rules. This includes children with any level of SEN; those with Education, Health and Care
Plans, and those without.

13.1 Admission criteria:

School enrolls all Students of Determination irrespective of their age, need, attainment, or
background and admission is not conditional upon submission of diagnosis.

13.2 Sibling priority :
The school ensures that Students of Determination will receive sibling priority for admission.
13.3 Admission procedure:

e The Admission committee conducts an age appropriate entry-level assessment that reflects
the student’s stage of development. If the child does not fulfill age-appropriate
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requirements or if the parent discloses that the child has a need, then the student is referred

to the school inclusion team.

A detailed assessment of the student’s educational needs is conducted and decisions on
appropriate placement and interventions are made. The students are provided with needed
accommodations, resources, and curricular modifications to enable equitable access to
educational opportunities. Upon admission, all the stakeholders are informed about the
child's needs and further steps.

Parents are requested to provide the school with copies of all medical, psychological, or
educational assessments or reports during admission. Such materials are a prerequisite in
enabling the school to provide a relevant, meaningful learning experience for the student.
Failure to disclose any such information, including the deliberate withholding of
information, may hinder student progress against established expectations/goals. Failure to
disclose any additional needs may result in a review of the placement offer.

The inclusion team ensures that the Students of Determination will be actively supported
to participate in the process of learning as they develop their potential and build
relationships with their peers through social interaction in an age-appropriate common
learning environment.

The school ensures that the Students of Determination have the same right to access the
same quality of education as all the other students.

Specialist SEN provision

We are committed to whole-school inclusion. In our school, we support children with a range of
special educational needs. We will seek specialist SEN provision and training from SEN services
where necessary.

15.

Facilities for pupils with SEN

The school complies with all relevant accessibility requirements.
Exam provisions as per CBSE Bye -laws

16.

Separate seating during examination

Additional time during examination

Part or whole question can be read out. Use of writer/scribe in the appropriate case
Use of calculator

Condone spelling error

Accept answers in key points

Identification, screening, and assessment procedures.

Student of Determination -Student of Determination is a student with a long-term physical,
mental, intellectual, or sensory impairment, which, in interaction with various barriers, restricts
the student’s full and effective participation in education on an equal basis with peers of the same
age. Students of Determination who are identified may fall under the given two categories
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The Identification process is led by the Head of Inclusion assisted by the Special Needs
Counsellor. The identification process has two phases. The first phase of this process is to identify
indicators that suggest that a barrier to learning may be present and is impacting the student’s
ability or performance. During the second phase, the Inclusion team in partnership with parents
investigates the level and cause of the barrier/s to learning through implementing a
comprehensive range of assessments. The completion of the assessments will help in identifying
the barriers to learning experienced by the student align with indicators associated with specific
conditions, disorders, or difficulties, and is identified as a Student of Determination.

16.1 The following are some of the ways in which we identify a student with

determination

e Parent may directly approach teacher or school administration during admission and
present the diagnosis and request for services.( Parent referral)

e Parents may choose to not disclose the child’s condition. Subsequently, teacher may
identify in class and get in touch with the Inclusion department. While being empathetic
here, we help parents overcome denial. This may take few sessions for the counselor or
special educator with parents.

e Teachers may spot a child with Students of Determination, parents may not be aware that
their child has an additional need. In such situations we help parents understand and create
awareness.(teacher referral)

We can also identify students with additional needs by the following tests employed in school.

a. Entry Level Tests which are conducted at the beginning of term

b. Observation of class grades

c. CAT4 and IBT Test Scores
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16.2 List of Tools used for Identification

Disability Category Assessment Tool
Speech and language development WellComm
Specific learning disorders WIAT Teacher Assessment
Learning Disabilities WRATS
Cognitive abilities Working Memory

17. Three-Level Intervention:

: -L avel 3
'ng___ y personalized in response to the individualized
-naed , of the child.

Hfgh quéllt'y in-class te_ ching and pastoral

17.1 The Three Level Provision

Level 1 — Low-level of need/provision

Level 1 is good quality, inclusive teaching which takes into account the learning needs of
all the students in the classroom with the teacher. This includes providing differentiated
work and creating an inclusive learning environment.

Level 2 — Mid-level of need/provision
Alongside quality first teaching Level 2 outlines specific, additional and time-limited
interventions provided for some children who are falling behind the age expected level.

Level 3 — Highest level of need/provision

The student has complex and significant needs that exceed the capabilities and resources
of the school and necessitate external professional assistance. This support may be
provided on-site or at a specialized center. Level 3 students typically have an Individual
Education Plan (IEP), a diagnosis and associated specialist reports, or are in the process of
being evaluated.
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18. Referral Process

1.
2.

Teachers may notice problems in terms of academics or behavior.

Teachers will provide differentiated activities, make their observation, anecdotal notes for two
to three weeks depending on the child’s need.

Head of Inclusion can be consulted to confirm /clarify if there is a genuine problem before
approaching the parents. Counselling / supportive service to respond within a week.
Sometimes if requests are more Counselling / Remedial can take extend to two weeks.
Requests are to be sent to Head of Inclusion.

If the problem is severe, class teacher will immediately inform parents and call for a meeting
with parents.

In this initial meeting with parent, teacher to include Head of Inclusion based on need.
Teacher will fill in referral form

After referral is placed, Head of Inclusion will complete observation in two weeks. It may
extend to three weeks depending on the caseload and student need.

18.1 Observation

1.

Before we set out to provide intervention the student’s level is determined by observation by
the HOI and special educator

Special educator may conduct a functional assessment. The department has adapted checklists
for learning difficulty, autism, ADHD, ADD, ODD and Grade wise curriculum expectation.
The school may request parents for an assessment by external professionals for which this
above mentioned checklist can be shared.

18.2 Individual Education Plan (IEP)-

IEP serves as a core component of their educational program. Based on the graduated system, all
students accessing level 3 support and some students accessing level 2 will be provided with an
Individual Education Plan. IEP consists of SMART targets in areas of barriers that the student has
in learning or development which forms the basis for intervention. It has accommodations and
modifications as per the child’s needs. IEP is reviewed every term and periodic IEP meetings are
conducted with the stakeholders.
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19. SEN Support

Where it is determined that a pupil does have SEN, parents will be formally advised of this and the
decision will be added to the SEN register. The aim of formally identifying a pupil with SEN is to
help school ensure that effective provision is put in place and so remove barriers to learning. The
support provided consists of a four—part process:

1. Assess
2. Plan

3. Do

4, Review

This is an ongoing cycle to enable the provision to be refined and revised as the understanding of
the needs of the pupil grows. This cycle enables the identification of those interventions which are
the most effective in supporting the pupil to achieve good progress and outcomes.

a. Assess

This involves clearly analysing the pupil’s needs using the class teacher’s assessment and
experience of working with the pupil, details of previous progress and attainment, comparisons
with peers and national data, as well as the views and experience of parents. The pupil’s views and
where relevant, advice from external support services will also be considered. Any parental
concerns will be noted and compared with the school’s information and assessment data on how
the pupil is progressing.

This analysis will require regular review to ensure that support and intervention is matched to need,
that barriers to learning are clearly identified and being overcome and that the interventions being
used are developing and evolving as required. Where external support staff are already involved
their work will help inform the assessment of need. Where they are not involved they may be
contacted, if this is felt to be appropriate, following discussion and agreement from parents.

b. Plan

Planning will involve consultation between the teacher, SENCO and parents to agree the
adjustments, interventions and support that are required; the impact on progress, development and
or behaviour that is expected and a clear date for review. Parental involvement may be sought,
where appropriate, to reinforce or contribute to progress at home. All those working with the pupil,
including support staff will be informed of their individual needs, the support that is being provided,

any particular teaching strategies/approaches that are being employed and the outcomes that are
being sought.

¢c. Do

The class teacher remains responsible for working with the child on a day-to-day basis. They will
retain responsibility even where the interventions may involve group or one-to-one teaching away
from the main class teacher. They will work closely with teaching assistants and to plan and assess
the impact of support and interventions and links with classroom teaching. Support with further
assessment of the pupil’s strengths and weaknesses, problem solving and advising of the
implementation of effective support will be provided by the SENCO.
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d. Review

Reviews of a child’s progress will be made regularly. The review process will evaluate the impact
and quality of the support and interventions. It will also take account of the views of the pupil and
where necessary their parents. The class teacher, in conjunction with the SENCO will revise the
support and outcomes based on the pupil’s progress and development making any necessary
amendments going forward, in consultation with parents and the pupil.

20. Referral for an Education, Health and Care Plan

If a child has lifelong or significant difficulties they may undergo a Statutory Assessment Process
which is usually requested by the school but can be requested by a parent. This will occur where
the complexity of need or a lack of clarity around the needs of the child are such that a multi-agency
approach to assessing that need, to planning provision and identifying resources, is required.

The decision to make a referral for an Education, Health and Care Plan will be taken
at a progress review.

The application for an Education, Health and Care Plans will combine information from a variety
of sources including:

® Parents

e  Teachers

e SENCO

e  Social Care

e  Health professionals

21. Access to the curriculum, information, and associated services

Every effort will be made to educate pupils with SEN alongside their peers in a mainstream
classroom setting. Where this is not possible, the SENCO will consult with the child’s parents for
other flexible arrangements to be made.

Regular training and learning opportunities for staff on the subject of SEN and SEN teaching are
provided. Staff members are kept up to date with teaching methods which will aid the progress of
all pupils including those with SEN.

In class provision and support are deployed effectively to ensure the curriculum is differentiated
where necessary. We make sure that individual or group tuition is available where it is felt pupils

would benefit from this provision.

We set appropriate individual targets that motivate pupils to do their best, and celebrating
achievements at all levels.

16/18



SCH@LARS

INDIAN SCHOOL
22. Evaluating the success of provision

In order to make consistent continuous progress in relation to SEN provision the school encourages
feedback from staff, parents and pupils throughout the year. This is done in the form of an annual
parent and pupil questionnaire, discussion and through progress meetings with parents.

Pupil progress will be monitored on a termly basis in line with the SEN Code of Practice.

SEN provision and interventions are recorded on an individual provision map, which are updated
when the intervention is changed. These are updated by the class teacher and are monitored by the
SENCO. These reflect information passed on by the SENCO at the beginning of an academic year
and are adapted following assessments. These interventions are monitored and evaluated termly by
the SENCO and information is feed back to the staff, parents and the Management. This helps to
identify whether provision is effective.

23. Complaints procedure

If a parent or carer has any concerns or complaints regarding the care or welfare of their child, an
appointment can be made by them to speak to the Vice Principal or SENCO, who will be able to
advice on formal procedures for complaint.

24. In-service training (CPD)

We aim to keep all school staff up to date with relevant training and developments in teaching
practice in relation to the needs of pupils with SEN.

The Inclusion Champion/ SENCo attends relevant SEN courses, and facilitates/signposts relevant
SEN focused external training opportunities for all staff.

We recognise the need to train all our staff on SEN issues. The SENCO, with the senior leadership
team, ensures that training opportunities are matched to school development priorities and those
identified through the use of provision management.

25. Links to support services

The school continues to build strong working relationships and links with external support services
in order to fully support our SEN pupils and aid school inclusion.

Sharing knowledge and information with our support services is key to the effective and successful
SEN provision within our school. Any one of the support services may raise concerns about a pupil.
This will then be brought to the attention of the SENCO who will then inform the child’s parents.

26. Working in partnership with parents

Scholars Indian Private School believes that a close working relationship with parents is vital in
order to ensure
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a)  Early and accurate identification and assessment of SEN leading to appropriate intervention
and provision

b) Continuing social and academic progress of children with SEN, personal and academic targets
are set and met effectively

In cases where more frequent regular contact with parents is necessary, this will be arranged based
on the individual pupil’s needs. The SENCO may also signpost parents of pupils with SEN to the
local authority Parent Partnership service where specific advice, guidance and support may be
required.

If an assessment or referral indicates that a pupil has additional learning needs the parents and the
pupil will always be consulted with regards to future provision. Parents are invited to attend
meetings with external agencies regarding their child and are kept up to date and consulted on any
points of action drawn up in regards to the provision for their child. The school Management may
be contacted at any time in relation to SEN matters.

27. Links with other schools

The school works in partnership with the other neighboring Schools. This enables the schools to
build a bank of joint resources and to share advice, training and development activities and
expertise.

28. Links with other agencies and voluntary organizations.

Scholars Indian Private School invites and seeks advice and support from external agencies in the
identification and assessment of, and provision for, SEN. The SENCo is the designated person
responsible for liaising with the following:

Behaviour Support Service

Social Services

Speech and Language Service (Class teacher also liaises)
Language and Learning Support Service

Specialist Outreach Services

In cases where a child is under observation or a cause for concern, focused meetings will be
arranged with the appropriate agency.

Signed Mrs. Bitty Devasia
Date

Adopted:  April, 2014

Reviewed and updated: June, 2025~

Hameed Ali Yahya K. M./
Principal
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